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Abstract 
 

Educational actions in their totality form an educational process, and each educational action 
represents the influence of the teacher on the child's personality in order to form value orientations and 
personality qualities, change the style of his attitude to himself and others, behaviour and beliefs. Feedback 
that always accompanies pedagogical interaction informs the teacher about the nature of changes in the 
student under the influence of communication with him in various activities and, in addition, allows the 
teacher to change the nature of communication with the child, to correctly build their interaction with him. 
Despite the fact that there is already a large set of means of developing communication skills, the problem 
of developing means of developing communication skills, means of improving the effectiveness of 
pedagogical interaction between a teacher and children remains very relevant. The purpose of the study is 
to develop ways to optimize the interaction of a teacher with children in primary schools.   
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1. Introduction 

Pedagogical interaction is a professional communication between a teacher and students in the 

process of teaching and upbringing in the classroom and outside the classroom, which has certain 

pedagogical functions and is aimed at creating a favourable psychological climate, optimizing educational 

activities and relations between the teacher and students (Leontiev, 1996). 

The scientific community pays close attention to the formation of interpersonal interaction, studies 

and rethinks the pedagogical experience to solve this problem in educational practice (Bashkireva et al., 

2020; Bodalev, 2002; de las Heras et al., 2021;  Donker et al., 2021; Efimova & Belolipetsky, 2010; 

Hagopyan et al.,  2021; Hsu, 2015; Kolominsky, 2003; Morozov, 2013; Peter, 2019; Suciu, 2014; Sun et 

al., 2019; Timmermans et al., 2019; Van der Lans et al., 2020; Zimnaya, 2010). 

The analysis of psychological and pedagogical literature has shown that the effective interaction of 

the teacher and the child in pedagogical activity is the main condition for the success and satisfaction of the 

teacher with his work. However, the interaction of the teacher with children in the process of education 

remains insufficiently effective. 

2. Problem Statement 

The main direction of our work is to find ways to optimize the process of interaction between a 

teacher and children. 

3. Research Questions 

To achieve the goal of our research, we: 

 studied the nature of interaction between adults and children in the educational process; 

 got acquainted with the teachers' ideas about the peculiarities of their own interaction and the 

style of communication with children; 

 revealed the prevailing forms of communication between children and adults. 

4. Purpose of the Study 

The purpose of the study is to develop ways to optimize the interaction of a teacher with children in 

primary schools. 

5. Research Methods 

Research methods are literature analysis, experiment, observation, testing, conversation, content 

analysis. 

6. Findings 

The main condition for the success and satisfaction of the teacher with his work is his effective 

interaction with the child in teaching activities. Interaction «... is an important channel through which the 
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social organization of the behaviour and personality of pupils is carried out, so that any situation becomes 

more or less a situation of teaching and upbringing» (Shein, 1991, p. 44). 

The means of pedagogical influence are a word, a facial expression, an act, an action. The 

effectiveness of the impact depends on the characteristics of those who are affected and who are affected, 

on the situation in which the pedagogical impact is carried out, as well as on the choice of means of 

influence, the purpose of influence presented by the teacher, and, of course, on the nature of the relations 

between the interacting people. 

An interaction situation is a situation where one person influences another, and therefore the effect 

of the influence is usually associated with the nature of the features that exist in both one and the second 

person, i.e., in the teacher and the child. 

Thus, the problem of psychological impact on the child can be effectively solved only if the impact 

is a process of interaction with the child, in which both sides change, i.e. the impact will have a positive 

result if the educator enjoys the trust of the children. One is able to understand from the reaction of the 

children how the children he is going to influence, perceive and evaluate his personality, and the assessment 

of the effectiveness of the action should concern not only changes in the child's behaviour, but also changes 

in the teacher's personality. Obviously, the main means of interaction will be communication with the child 

in the organization of various activities. 

To study the nature of the interaction of an adult with children, we used the method of observation 

using a map developed on the basis of modern standard requirements for the activities of a teacher. The 

map includes moments of interaction that allow you to evaluate the features of communication between an 

adult and a child. The card was filled in for each teacher. The observation was carried out for 5-7 minutes 

three times; the results of the observation were recorded in the corresponding column (1st measurement, 

2nd measurement or 3rd measurement). At the end of the observation, each indicator was evaluated 

according to the following system: 

1 point - there is almost no evidence; 

2 points - there is some evidence; 

3 points - there is significant evidence that the criterion is met. 

The results obtained were the basis for individual work with each teacher. They allowed us to say 

that the level of interaction between teachers and children, on the one hand, has an individual expression: 

min=1.8; max=2.2, on the other hand, does not reach the ideal indicator (3) in any subject. 

To study the style of pedagogical communication, the method of Shein (1991) was used, which 

allows one to diagnose the psychological features of professional communication based on the views of the 

teachers themselves. The style of communication is differentiated by eight initial parameters, each of which 

is evaluated by four questions, respectively combined into 8 groups of qualities. 

The initial characteristics are evenly distributed over 8 personal parameters: 

1st - leadership trends, 

2nd - self-confidence, 

3rd - demanding of others, 

4th - negativism, 

5th - compliance, 
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6th - dependence on others, need for support, 

7th - accessibility to the influence of others, uncritical compliance, 

8th - responsiveness. 

Each recorded approval number corresponds to one score. The number of points scored can vary for 

each of the eight parameters from zero to four. The personality assessments obtained for the eight groups 

of qualities are summarized by the vertical factor of the status-role orientations «Dominance –Submission» 

and by the horizontal factor of the behaviour style «Cooperation – Aggression». 

The positive value of the result obtained by the formula for the vertical factor indicates a pronounced 

desire of the individual for dominance, leadership in communication, and the negative result indicates a 

tendency to submission, rejection of leadership and responsibility. 

The positive value of the result according to the horizontal factor indicates the desire of the 

individual to cooperate with others, to establish friendly relations, and the negative value reveals the 

predominance of an aggressive and competitive orientation that destroys joint activities, hinders 

cooperative relations (See in Table 1). 

The numerical values of the results obtained show the quantitative degree of severity of the 

corresponding trends. 

 

Table 1.  Prevailing communication styles at the ascertaining stage of the experiment 
Subjects   Communication style 

 
A 
B 
С 
D 
E 
F 
G 
H 
 

  

Conformal 
Conformal 

Reflexive-manipulative 
Reflexive-manipulative 

Authoritarian-monologue 
Perfect 

Confidential-dialogical 
Altruistic 

 

These results indicate that only one teacher has formed a communication style that ensures the 

effectiveness of interaction – trust-dialogic. Other teachers use ineffective communication styles to varying 

degrees. 

The results obtained allowed us to determine the directions of the necessary changes in the style of 

communication of the teacher with children. 

At the second stage of our work, we had to develop recommendations for optimizing the interaction 

of teachers with children and include the planned development actions in the schoolwork plans. 

The basis of the program, which helps to optimize the process of interaction of teachers with children 

of primary school age, is the following provisions: 

1. To change the ineffective communication style of individual teachers, it is necessary to create 

appropriate motivation. 

2. The development of reflexive abilities in teachers will contribute to the conscious use of 

communication techniques and techniques at the first stages, which can be automated in the future. 
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3. Changing the role position of the teacher will contribute to a better understanding of the students 

and ultimately will optimize the process of interaction. 

4. To ensure the possibility of changing the role position of the teacher, appropriate activities are 

necessary. 

The program for optimizing the interaction of teachers with children of primary school age includes: 

1. Collective periodic discussion of video recordings of the interaction of each individual teacher 

with children of primary school age in various situations. 

2. The inclusion in the educational process of game classes, which are, for example, the 

dramatization of fairy tales known to children and stories composed by them. 

First, the video recording of the moments of interaction between teachers and primary school 

children in various situations was carried out. 

After passing the habituation stage, a total of 20 minutes was recorded for each teacher. Teachers 

who participated in the experiment took part in viewing the collected material and discussing it. They were 

able to record and evaluate their reactions from the outside, since it is more difficult to do this during 

communication when focusing on the situation, communicative action. The implementation of the analysis 

of the interaction process recorded on video reveals to the teacher the possibilities of such analysis and 

trains in its implementation. 

Thus, on the one hand, this contributes to the development of reflexive abilities in teachers, on the 

other hand, fixing shortcomings in the interaction between the teacher and his colleagues creates the 

necessary tension for self-change and the necessary level of motivation. 

During the discussion, teachers gradually became convinced of the need to change the forms of 

interaction and include new types of activities in the educational process. They proposed a program 

developed by Zakharov (2006) for the correction of fears in children. 

After analysing this program, we used it in a slightly modified version to allow the teacher to change 

the role position. 

We recommended building play classes-dramatizing famous fairy tales - in order to unite children, 

improve their interaction, and develop role-playing communication functions. We selected age-appropriate 

fairy tales that were read every other day for 30 minutes. If possible, musical accompaniment was provided. 

During the reading, the teacher turned to the children with a request to advise how to act to a particular 

character, what awaits him, how the fairy tale will end, etc. Children became participants in fairy-tale 

events, actively expressing their attitude to the characters. Such game sessions were also recorded on video 

and then discussed. 

At the final stage, a cross-section was carried out using the methods that were used at the first stage 

of the experiment (observation, the method of S. A. Shein). A comparison of the obtained indicators with 

the indicators before the experiment allowed us to conclude that there is a clear tendency to improve the 

nature of the teacher's interaction with children, i.e., to improve the quality of the teacher's interaction with 

children. After the experiment, the indicators of the nature of interaction between teachers and children 

significantly improved: in the subjects who had the lowest values in the sample at the beginning of the 

experiment, they reached the level corresponding to the maximum values in the sample at the beginning of 
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the experiment. Positive changes are noted in each subject. The maximum changes are 0.4 points; the 

minimum changes are 0.2 points. 

As can be seen from the results of the study of communication styles according to the method of S. 

A. Shein, certain changes in the style of communication with children occurred in individual subjects. These 

changes are positive. 

 

Table 2.  Distribution of communication styles at the control stage of the experiment 
 

Subjects   Communication style 
 

A 
B 
С 
D 
E 
F 
G 
H 
 

  

Perfect 
Conformal 

Trust-dialogic 
Trust-dialogic 

Reflexive-manipulative 
Trust-dialogic 
Trust-dialogic 

Altruistic 

 

The analysis of the obtained data allowed us to conclude that in three more subjects, the style of 

communication with children acquired the character of «trust-dialogic», which is optimal for the 

pedagogical process, and, thus, the sample of teachers with this prevailing style of communication reached 

50%. In the positive direction, there were changes in another subject, but they did not reach the highest 

level (the authoritarian style was replaced by a reflexive-manipulative one) (See Table 2). In addition, the 

altruistic and conformal styles of the two subjects were preserved. This can be explained by the fact that it 

is easier to change behaviour than to change the established style of communication.    

7. Conclusion 

The use in the educational process of the program developed by us to optimize the interaction of 

teachers with children of primary school age leads to positive changes in the nature of the interaction of the 

teacher with children of primary school age. 

The results of the experimental work indicate that the indicators of the nature of interaction between 

teachers and children have significantly improved: the subjects who had the lowest values in the sample at 

the beginning of the experiment reached the level corresponding to the maximum values in the sample at 

the beginning of the experiment. Positive changes were noted in each subject. Some of the subjects had 

positive changes in their communication style with children. 

Optimization of the process of interaction of the teacher with children is ensured by the use of such 

forms of work that involve the change of the role position of the teacher in combination with the 

development of his reflexive abilities, which ultimately leads to positive changes in the interaction of the 

teacher with children.  

The pedagogical process is based on the interaction of the teacher and the student. The effectiveness 

of learning depends not only on the abilities of the student, the teacher's skills, with which he builds 
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pedagogical interaction, but also on the teacher's choice of such a style of communication with students 

that would take into account their individual characteristics, would contribute to the conscious mastery of 

the subject.  

All this suggests that the teacher's communication with children should be taught even before he 

comes to school. Gradually, experience is accumulated in teaching students to communicate productively 

in training groups specially created for this purpose, in which the fundamental task of identifying the 

individual style of the teacher is solved instead of imposing ready-made and impersonal behaviour 

algorithms, standard recipes for a stencil set of repetitive pedagogical situations. 
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